








Recommendations

n Development of Lactating Rooms and Improved Facilities

Field observations and interviews with re-admitted students reveal a strong need
for dedicated lactating rooms within schools. Many young mothers reported
feeling uncomfortable or unsupported while trying to balance their
responsibilities as students and mothers. Currently, the lack of such facilities often
forces them to miss classes or disengage from the learning process altogether.
Establishing lactating rooms would provide a private and secure environment for
breastfeeding, ultimately enhancing their ability to participate fully in school.

ﬂ Enhanced Psychosocial Support and Communication

Stakeholder engagement surveys indicate that communication between parents,
students, teachers, and school administration is often inadequate. Focus group
discussions revealed that many re-admitted students feel their voices are

not heard in school decision-making processes. Enhancing psychosocial support
systems—through counselling and mentorship programs—can foster a more
inclusive atmosphere. Students emphasised the importance of feeling supported
by school staff, indicating that such support is crucial for their academic success
and emotional well-being.

m Consideration of Dormitories and School Feeding Programs

Field data collected from interviews with re-admitted students highlighted
challenges related to housing and food security. Many reported long travel
distances and inadequate meals at home, which affect their concentration and
attendance. Establishing dormitories would alleviate travel burdens, particularly
for students from remote areas, while school feeding programs could ensure that
all students receive at least one nutritious meal a day, thus improving overall
engagement and academic performance.

Improvement of Physical Infrastructure and Resources

On-site assessments revealed that many schools lack the basic infrastructure
needed to accommodate re-admitted students effectively. Inadequate
classrooms, sanitation facilities, and learning materials were frequently cited as
barriers to a conducive learning environment. School visits conducted as part of
the research indicated that improving these physical resources would significantly
enhance the educational experience for all students, particularly those returning
after a break.

Teacher Capacity Building for Psychosocial Support

Feedback from teachers suggests a lack of training in providing psychosocial
support to re-admitted students. Many educators expressed uncertainty about
how to address the unique challenges faced by teenage mothers in their class-
rooms. Re-admitted students reported feeling judged or misunderstood by their
teachers, which negatively impacted their academic engagement. Implementing
targeted training programs for teachers to build their capacity in providing
support and fostering understanding could create a more positive and accepting
school environment.




Lobbying and Advocacy for Resource Allocation

Interviews with school administrators revealed a consensus on the need for
increased advocacy at both national and local levels to secure funding for facilities
that support re-admitted students. Many administrators indicated that while they
recognized the importance of supporting these students, financial constraints
often limit their ability to implement necessary changes, such as constructing
hostels and lactating rooms. Lobbying for dedicated resources could lead to more
significant improvements in educational access and retention for re-admitted
students.

Conclusion

The re-entry policy for girls who drop out of school due to pregnancy is a critical step
towards achieving gender equality in education and ensuring that every girl has the
opportunity to complete her studies. However, despite its introduction in Tanzania,
the implementation gaps including insufficient resources, cultural stigma, and
logistical challenges continue to hinder its success. As seen in countries like Zambia,
addressing these gaps requires comprehensive support systems, including
psychosocial services, teacher training, and improved infrastructure such as lactating
rooms and transport provisions for rural students.

For Tanzania to realise the full potential of its re-entry policy, it must commit to
improving the practical application of this policy at all levels of government and in
collaboration with communities. By doing so, the country can significantly reduce
dropout rates, enhance the quality of education, and advance its progress toward the
Sustainable Development Goals (SDGs), particularly those related to quality
education (SDG 4) and gender equality (SDG 5).
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